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Recevermg Women'’s

PART ONE

Work History

Aruitoxt provided by Eic:

"W are the foremothers of today's
_youhg woinen.
Andd we are proud of i’

In 1977. the U mtnd Auto Workers held
the torticth anniversary of its first great
victory: The Flint sit-down strike of
1937 that led to a union agreement with
General Motors: One of the leaders .
during the strike, Genora Johnson Dol-
linger, stood on the stage to proclaim
to toddy’s young women workers that
there 18 a hisfory of women’s_work and
organizing. The story of the Womiens
Emergency Brlg,ddc had been lost to
hiistory, held only in the memories of
many women and men-who had sup-
ported the Union’s cftort in 1937, and in
scrapbooks; family photograph dlbums
film and photograph collections in”

€

Tibraries where the miemories had

gadthered dust und were forgotten:

“I'he hi ory of wonten's work and

organizing has been better hid and less
dmumcntnd thdn that oi men. ln thc
raine (:m) and /‘mnc Bohlnn. dnd his-
tory student Lyn Goldfarb set out to
recreate the story of the women's
actions durmg the Flint strike: They
bq,dn a work ofdetection that took
them over hiindreds of miiles. into.
dozens of homes and archival colicc-
tions; and lasted many ycars. Their
work is part of many cfforts to uncover
hidden history that you; too, can join:

"Here is a map of ciues to some of the

materials they used and yon may use.

The first information dbout lhp .
Womu] s Emcrgcncy Brigade they dis-
LOVLl‘Ld was in 4 fpotnote to the bcst
history book about the Flint strike,
Sidney Fine's Sit Down. The footnote -
led the researchers to a library, the
Archive of Labor and Union Affdxrs at
Wavne State University, which had .
some personal scrapbooks that partici-
pints in the strike had donated. In the
scrapbuoks, tiiey found ngmes of
woimen who had been in Flint in 1937

-and yvere Still living. These womicn were

contacted and asked to give interviews
about what they remembered. They
were also dble to grvc names of frrends

three filmmakers went to thc inter-
views; they found that the women had
sived as merientos still other scrap-
books, newsclippings, and letters from
the tinie of the strike.

Film footage for With Babies and
Banners was even harder.to find. The
film clips of Flint and the strike came
mainly from commercial news film
companics that had made newsrecls. for
the movie theaters: But movic ncwsreels
rarely showed women in rolcs other

than beauty queens or society ladies.

- Where could film of the working

women be found" Thc ﬁlmmal\crs

" more film than they use. They cut out

what they don't want to include when
they edit the film for findl showing. The
“outtakes,” the filin that was clipped.

often had more prctures_of working

women than thc ﬁmshcd LdllCd ﬁlm
As Lorraine Gray says, “The wortien
always ended up on the cutting room
floor.” The With Babies and Banners
crew searched through files of dis-
carded film for the outtakes that
showed the everyday lives of women.
The ‘music research was also donc in a
library, the Library of Congress, which
has a special Music/ Folklife Division

* where hundreds of songs, recordings
and song references are cataloged.

The sources that you can use to
tiricover 4 past in your community are:

books, local hrstory collections; oral
histories (which are personal recollec-
tions captured in-interviews) and the
scrapbooks and newspaper clrppmgs ]

that pedpie have kept or that'may be in
local newspaper offices. You can also

contact local and state historical soci-

eties; focal libraries or newspaper
offices, the Library of Congress and the
National Archives Vfor photographs and

" music: You can write or call commer-
cial film companiés, and you might find
photos in the collection of a local photo-
graphy company. Thesc are clues: It
rcqurres the imagination and tenacity of -
-a good detective to gathcr and make

sensg. of them. The past is a mystery

until we bring it to life.

Address:
Prints and Photographs Drvrsron
Library cf Congress -
10 First Street, S.E.

Washmgton D.C: 20540

Still Picture Branch
7th and Pennsylvania; N.W.
Washington, DC 20408

In order to picce. togt.ther the story o{

the Flint strike, the fil mmakers and his-

tonan had to know thc outhnc of what

Flmt what they ought to look for and

what they might find:. From reading the

books of many historians, looking at

magazine and picture collections of the
"tirfies and conducting over fifty taped

irtervrews, they comprled a prcture of s

1937 So that you can mvestrga{e what

work people in your own commun.ty

—11—here are h}gl}hﬁghts of the United
States’ Workmg past. Filling in the pic-
ture will be up to you..

Page |
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Werked . In, Factorles
l nmarricd ‘\c“ Lngl ind farm girls
statled the first factories built in the
United Stites. wheii i textile mdustr\
wirs created i small New. England
towns during the [810s. Employers
liired the voiing women, who helped
pay mortgages on their families’ farms.
Since few jobs were available to young
Wwortien. they were willing to work at
lower wages than their fathers and
brothers. In addition, employers
expected that the women would plch
no long terni burdens on theni. They
lhom_hl lhdl \\ ()an would worl\ m lhc

dnd \1ll xgm to mérry. Ml | owners also .

h’(spcd lhdl yuong women \»ouid bc ‘

orders withoiit gompldml.

The fictory owners were disappoinited.
In 1828, i Dover. New Hamipshire]
factory women struck. They stopped
their spinning and weaving machines
and wilked out to protest eertdin eoni-
pany priuctices: fining women who
came to work late; forbidding talking
on the job: and requiring thit workers
give fourteen days notice before icaving
:or losc their pay for those Jast days of
work. The 1828 “turnout™ was lhc first
of i series of struggles about who

w ould set thc rulcs for worl\mé\,

xnb wormen and owngrg glsagrrucd dbout
hours of work; ineluding whether or
not state legislatures would pass laws

allowing only ten houis work per day

teen hours: rates of pay. conditions’
within the factorics, cost of housing
provided by the company; and the right
“of comp‘lﬁius to umbllsh non-work
rules..sueh as compulsory chureh

attendianee,

instead of the customury twelve to four-:

In the 1850s. New England women,
who had united with men in the New
England Labor Reform ch;,ue were
gmdually forcud out ot thc mllls as
men,; wornien qnd crhlldrcn for thc low
wagmobs in thc ,'}“”‘ Thcsc 1mpovnr-
un¢mploymcnt in lruland. were cager
< to-take jobs:

Throughout the 1800s textile mills
remained a major source of wage
employment for woricn. Another
major souree of income was from bcmg
a domestic servant (working in a pri-
vate houschold or hotel as maid,
eledner, eook and chlld 1 nurse). Bldck

white and hispanic womci; worked in
agriculture alongside men, as farmers
leasing land to grow crops for rparl\ct

-oras day laborers: They planted; ©
tcndud, and hdrvcslcd cotton and

Women Have Always
Worked ... In Homes
Women were Ls'cntml workcrs mn thc

Uniited Stites® industrial revclution:

For example; women fed paper into
newly invented high speed printing
presses. During the Civil War and
World W ar l thcy madc bullcts and

“ies. stamng in lhc 18505, .women
shueked, \orted And pcclcd put food
into cans and jars; and pasted on the
labels. Many married women sewed
shirts by hand ut home to be sold as
readymade by merchants from the
1820s onwards. After the invention and
sprcad of miechanical sewing machines
in mid-century; women also worked in

Pagu 2 ,

oy,

W 1

garmcnt factoncs to producc ch;ldrcn S,

men’s, and by 1900; women’s ready-
made clothmg Thcy also scwcd

timmes worl\mg in faclones dnd some- -

times at home

. Women have always c}udncd and cdrc‘.d

for houses and the people who live in
them. Before indoor plumbing, gas and
eleetrieity lines (inhovations of the
1900s); this was an endless task: As
unpald houscwnvcs or. as paxd laun=

boxlcd laundry in tubs hcau.d ovcr open
fires; prcssed clethes with heavy irons
that gave the task its namc, serubbed
kitchens, hearths and floors, taught

young childrem tended the aged, baked

‘bread and cooked mecals.

‘Vl.lrr d women ollcn pmduud 500d\
and provided services in their homes so

: ihui ll](\; &iirld ills‘i) kilbéh‘i(c cliildh‘n

\\ -omen sewed and Lmn-
othcrs mok in lodgers
for w lmm th o cooked and laun-
dered: In some arcas women miade \pc
cial produets to carn mondy: for exam-
ple. some farm wormen made straw hats
for-market: The need to pl‘m work
around home tasks. however, meant
that cmplo\ ¢rs often considered woitien
less serfous and rglmbk employees than
men; and they were paid less. And
iiomcii‘é iiLLd tii tii) both j(ibS T earn
led them
often to accept lower pay thdn men
received for their work outside the
honie. I)Lspllc their lower wages, |
women were C\pcctcd to contnbutu

4
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ACTIVITY |

Oral History Project

‘The women and men whose lives we
have been desceribing were not the peo-
ple who wrote hiito'ry books. whose
ninies apoedred in hcddllm or whose
acwinpllthcm\ are covered in stan-
ddl‘d hl\l()l‘\’ lm(ls lhw wgrknd hard

or moncy they could not mﬂunncc
\\hdl was wnllm dnd publlxhnd
L,r.mdp.lrums whose thoughts dnd
actions have been important to the
building of this country and the makmg
ol our history.

Wlthout a det dlk.d rncord in the books;
often the nnly way to find out about
this hidden history of the United States
is to d\R pcoplc who were thcrc whit

asked: most pwplc are proud to tell

-their life stories to their children and

grandchildren. To gatlier. preserve

document and corroborate these storics

“through use of personal accounts. pic-

tures, letters dnd clippings is called Ora/
History: ’

In this activity. you becomie an histo-
rian detective \\lmsc tisk it is to
uncmcr .md pass on thc lnstor) that

this. you will documcnt d ;:,randparcnt S
or another older friend’s work life:

Aruitoxt provided by Eic:

Directions:

Interview someonc who worknd durmg
_the 1930s or 1940s. Search out; for
“example, photos, letters, diplomas,
training certificates, clippings of work
or work buddies sorigs. Use the: hints
and questions given here.

How To Do

Your Oral History
Hints For the Historian
Before your interview:
O Leatn as mitch as you can about the
person’s life; the history of the period,
the place s/he lived. the kind of work
$/ he did.
O Outline the subjects you wint to
cover.
m] Tcllr the persori what you intend to
«do; and why: Explain that you have

chosen h’i'm/h’c'r Enc.iusb yo th’i'nk

futurc generations: Oral historics are
confidential. Ensure the person that
his/ her name will not be divulged.

I:] Ask the person to brmg pholos
newsclippings or letters if s/he has any.

Lme of Questlomng )
We all carry around lots of memorles

We dont thmk aboul unleqs somconc

son reme mbcr.

O Use the questions in this workbook

"as a guide. You can make up other

qucsuons lOO

8 You can get factual information
largely by asking 'q'ijcstio'n's that begin
with “when,” “what,” or “where.”

O Ask some questions that will get

thougmful lcngthy responscs and help
remind your friend of feelings and
thoughts: These are called Open- Ended
Quesnons They ask “how.“ “why
“what was it hke,” “what were your
feeliigs about . ..," “what do you
reriember . .. " Avoid questions that
can be answered with * *yes™ or “no.”

Plckmg the P;rsopﬁ o
£1 Try to choose someone who was
working during the 1930s. These pcoplc

are now at least in their mid-60s. -

Othcrw:sc

0 Chose soimcorne who was workmg
during the 1940s; These people are now
probably at least in their mid-50s.

) Chose somconc (grandparent or
older friend) whoii you dre comforta-
ble talking to:»

TlpS On Talkmg and Tapmg
O Take some notes during your inter-

view: fill in details after the intervicw.

0 Brmg a tapc recorder and tape the
mtervnew if possible. _

O Be polité: do not insist that a person
answer a question he or she does not

wish to answer: Gcmng all the answers

is not most xmponant

B lf thc pcrson strays off thc subJect

ing me about such and such

O Set upa second mtcrwew if the per-
son gets tired: :

Page 3




, Gral Hlstery
Inteview Questions
(A Guide)

What your jOb was like

D 1 hat memories do vou have of
vour first or second rc’_n,'ular_[()b.

O M har were the conditions like where
Jyou worked? (pay, supervision, safety,
hours?)

O Huu didd vou aned other workers feel

about your work? (What did vou

like/ dl.sh]\l'.’)
O How did vou and other workers feel
about the boss? Do you remember uny
problents?
O Did your work life change when vou
got married (if you got married)?

What the people you worked with were
like

0O HWho worked with Vo ar yonr /oh’

Page 4

Q

rour pz’a( o v/ z'm[’iol ment? I/ so, did
l/u{l do the same jobs? Different-jobs?
@ Were the men and women treated
“the same?

D How do vou think the men and
iunieh vieiwed each other?

e

What home life was like
O How did all the work in your home
get done? (| 1 /w did the s/wppmg
cooking, caring for children?)

8 Whar did vou do in the evenings
when vou got home-from work?

D W/zo else Ilved i jour /1()1450/10/(1’

Whar did other memhers of the [amt/l
do in lhe cvenmg

How people tried to make life better
O What did people do when they were.
unhappy about sonierhing at their Jobs?

8 Po you remember any talk of
organizing workers 10 better conditions
where you worked?

D Do ot rememher ‘Hhearing about the
m dou ] Wrzl\ev l/xal were la/ung [Jlaw

193057

D Was there a union w. here you
i ')rked ? Were any hz'nz’/ns won by the
union?

E Did you ever p&mii i})mé in b'r

as men?

Looking at the Documents
Hopefully. the person you interview
will hdve soimic phoios, letters, diplo-
mias, ¢ic., to shm\ yoo: Lookmg at

can lcarn about wh.n this person is

in work; friendships

ERIC

Aruitoxt provided by Eic:
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PART TWO

“Women and Men Orga

*___

iz

Why Workers Formed
Assoc:atlons

By the 1820s unions of workmg pgoplc

" began to torm to give workers power to
nicgotiate with an employer dbout
wages, liours and conditions of work:
Very carly: ¢

employers nmdc informal
agreements with cach other “about what
they thought was fair to pay workers,
so a worker could not necessarily go
from one emplcyer to another looking
for-better wages. Workers also needed
to get together to agree on what thcy

-thought was a fair wage for doing a
certain job. During the 1820s, workers
formed municipal arssouauons which:
incladed many workers in a city who
agreed on what wages and working
conditions they would accept for doing
particular jobs: This made it difficult
for employers to hire workers to work
tor fower wages or longer hours than ,
the workers” associations agreed were
tair:

During the [1840s; as workers found it
difficult to get most of the workers in a
city together. they began to form asso-
ciations within certain industries; such
as textiles and shoes. Many of the
workers in these industries miet to fofm
standards of fair working conditions
and wages. When employers ignored
these Standards, somietimes speeding up
nuithines and rcducmg wages; workers
-dttcmptnd to‘organize everyonc in the
factory to support their own goals.
They knew that the factory owner was
unhkcly to fire the whole working staff -
and more likely to bargain with the
employees about what fprr work rules

should be: Though these mumcnpal and

RIC

Aruitoxt provided by Eic:

industrial organizations brought
ibgcthci mdny \Vbrkcrs thcy wL'r'c t'cni

[lmC

By tlic 1870s; as factorics and mills
became ldrgcr more small owners were
bought out by large corporations. The
corporations often hired thousands of
workers at plants and offices in differ-
ent parts of the country. One corpora-
tion could decide what pay and hours it

expec ed its thousands of employees to -

for pay iind work condmons workers
had to organize, also; across many cit-
its and communities. This was much
hardcr for workers who had lmlc

to keep in touch:

Workers' ﬁrst nauonal cffort to orga-
fiize was the Knights of Labor; which
tricd to organize all workers, including
black men and all women after 1881.
The Knights found it hard to unite

workmg at different kinds ofJobs

After 1886 thc Amcncan chcrduon of
tegy. lt formcd a confederauon of indi-
vidual craft unions of skilled workers.
Each craft unjon was organized within
one hxghly skilled trade such as
masonry, iron mpldmg and rallway

operation and maintenance: Since the
Civil War, ecmploy.rs had generally

hired.white meni ini these skilled jobs— -

Becaiise there were so few decent jobs
offered to women and to black and
immigrant men, many trade-unionists
feared that these,groups would be
terripted to work for less money than
white men: They fcared that if: women
and forelg

born or black men were

employers to replace whlte men at

. tram women and’ minority mcn .

Although the AF of L did not officially
exclude thesc groups; its unions-did not
usually train them: . Only within the
mincworkers union were there large
nurriBéfé of black workers.

ln addmon the AF of L did not hold

asa pnonty organmng occupatnons in
which women and minority men ..
worked. Women organized themiselves,

however; and the International Eadies
Garment_Workers Unton and other

unions of garment workers jdihed the
AF of L during thé 1910s: Black men
also orgamzed raulway ponerSJnto the




N
How Workers Formed
Unions
Seven pcr(.gnl ol workers were in trade
tinions when the Great Depression .

threw hundreds of thousands of
workcrs out of jobs. The Dcprcsslon
rp drops in wages;
security and safety-precautions, and
unions began to seem more necessary
to protect workers’ _|obs and lives:
Muny workers began to attempt to
’orga,m/c and to strike (withhold labor)’
‘in 4 viriety of industrics around the

country durmg the Larly 1930s. By
19'44 Pruxdcnt Rooxcvclt and lhc U S

efforts o( org‘mllud labor: In 1915
Congress passed the National Labor
Relations Act and established a
National ldbor Reiations Board .
(NERI3) to oversee union organizing
and to arbitrate when employets dnd
employees disagreed about what the
law allowed: The [.aw and the Board
\\cu t() ;.uamnltc unmns rlghl to cxist
huxmcxs 501m. and mdkmg prohts were
the most important considerations: they
did not want to bargain with workers
about workers demands for better .

wuges and improved working condi-
tions. *They would have done anything
to turn onc agamst the other to cut
dowr lht. union so it wouldn't get as

strong as it did The NLLRB was estab-

"(l&c 6 ' ' .

EMC
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lished to assure that ncither unjons nor
cmploycrs used unfair tactics.

meant that thcrc could be many trade

unions rcprgscnung different groups of
workers in gngifdctory This often wea-
kened the union’s strength within'a fae-
tory. A committece to organize workers
ilorig ind ustrial lifes formed within the

AF of L and then split off as the Con-
gress of Industrial Organlz‘ltlons (ClO).

trml unionism:™ admitting all Wéfkcrs
within an industry regardless of what
work they did. After 1935, the United
Auto Workers (UAW): an affiliate of
the Cl(ja,mtcnuﬁnd its drive to orga-
nize workcrs in the auto mdustry.

dnffcrenccs had often dClCd to keep all

working people from joining together
to ask for changes in their workplaces.
The distrust caused by these differences

had bcen lmcnslﬁcd by meloycrs .

others; and women for dnothcr and
paid cach group different wages.

Lack ofjobs mddc dlvmons upccmlly
shirp. For example. muany cmplovcrs

rufuscd o hlrc marrlcd womcn durmg

woman who lO()l\ _]Ob ‘upposcdly
taKing it away from a man and from
the wife and children who depended on
his wage. But both married and single

‘women often needed Jobs For instance;

as Nellic Besson points out in the movie,
*My fatner wasnt working. He was a

carpenter. It was wintcr and thcy didn’t
work much then. So my sister and I

- were supporting the family of seven.”

3




- them. What they were asking for was
reeognition of the, UAW to represent
-them and- bargain about the conditions

pfaz e in lhz' pnml shop And of ¢ ourse

strategy of staying in thc plants so that

Why Workers Organlzed
at Flint -

\y: hushand worked in a very ot

“ My hushand used 10 come up the
ilairs‘ i\i (}llz'n /ibﬁds‘ and j’m’-r throw
(('iii]diii sometimes /m/d a fork in his
hands afterward.”

Difficult conditions in the auto plants
led workers to unite for change. The
workers finally, turned off the machiries :
and sat down in the Flint plants in the:
winter of 1936-1937. They used the new

Genepal Motors conidn't bring in new
people, desperate for work, to replace

they wanted changed.

Aruitoxt provided by Eic:

'How Flint Was Organlzed
Part One .

“It was in ihe winter season in 1937;
And one evening my husband didn't
conte home; and he didi’t come home
Jor two days. We did have a radio and
they mentioned it, that there was a '
strike.” .-

N

Whnn thc workcrs sat down in thc

ficulties thny and their famllles would
face, Not only did many of the women
worl\nrs famiilies need their pay .

packets; the wives of men workers
ncuind their husbdnds 'pay to mnct the

their children:

Most of the wnvcs had fot been

involved in union work before the )
strike. Women at home worked hard to
izikb Céii‘b bf Childi‘ch bijy ﬁhd CdOk

whcn the men weiit to union meetings,

the women cleared the dishes; mended »
clothes; took care of children, and wor-

ried that their Husbands might be at the

bar or the pool room: In addition;

women workers had not been included

in union activity because they also had

home responsibilitics after work. And

none of the women felt comfortable

going out at night to union mectings in
strange ncnghborhoods where they
would have to speak in front of men;
even though the men were Lelatlvns or
co-workers. When women finaily
attended union meetings, as one wife

said; thcy quickly came to support the

- better working conditiqns in the plant.”

Whin the strike began, the cmployers .

need for “seniority rights. perisions and -

hng in thc fa(;toncs wrercr (;hcqung on

their wives with the women workers in

" the plants. To end the rumor, women

workers left the plaiit with the intention

of prganizing the community of Flint in
bupporl of tHe strike, These women

helped to organize all wornen. The first,
imimiediate task was to. feed the men sn-

ting in the plzints RIS

*Well, I was busy scrounging around..
getting food, and-then we had 1o cook

- It. And that’s not an easy rask when

you're used to-cookin’for nio or three
people and all of a sudden you're cook-
in' for five hundred.” :

-

“—Page 7 |
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ACT!VITY Il

Sﬂlatpn -Flint, Mlchlgan 19377

In thesera of the GM sit-down strikes. _/}Mmulallon is g mlc-pldymg activity: your group._a rolc, think about how
working people, managers and factory It is like a play with a setting and char- you mxght feel, think or act as the per-
owners, and men ahd women had.di- acters, bat without a script. By pretend- son you represent. You will have an
verse responsibilities, interests ahd |n1> to be persons who lived in another . oppc:tunity to talk over all questions
needs. When the Flint strike began, tirtie and place; you will creatc the - and responses_ with other members of
they cach experienced it differently and script JUst as the men and women you . | your group. Then bgﬁrrcgdy to'tell all of
dt.lidﬁdl!h.l‘t.nll\ although many shared - rnprcstnt ercated histary by their Flint (all the other groups in your class)
_common goals. T herr situations in_ Flint acuom ini the labor movement: what your life is Jike and what you -
in 1936-37, were not so dissimilar from I , ncnd to maLc it better.-
thHose iicing othier workers; their fami- . w o T 5 A
lies and cmplmcrs in many places since This slmulauon is b&snd pgithc lives of Rcmcmbcr there are no rlght or wrong
then. In order to understard better how pcople who worked in Flint: You have  |. answers. Your goal is to try to under-"-
people. make detisions and orgamze information about their lives from the stand why people believed and acted as
. thgm\clus 1 uctyyou arc going to re- film, Wirh Babies.and Bapners, the thev did. After the simulation; xour
create the situation in Flint during the chatt entitled "Wages and Employment teacher wili discuss with you how the
sit-down period. Then we see-how in Flint;" and the historical discussions real history of Flint matches the one -
similar your decisions, and debates are in this booklet. After your teacher has you have created, and this booklet will !
~to what pcoplc did in Flint in [937. assigned you to.a group, and<assigned tell you what actually happcncd
Wages and Employment ' Lol
. in Flint, 1936 - C Greup Roles
) Workers
e o . wofmen who work in xhc auto
WOMEN MEN fuctories - ;
women who work mainly at home
(homemakers, rclatives of auto
workers)
Jobs . _ - Jobs:: A S -
— ot vork in the auto factories
Upholstery stitchers - Producuon line assemblers men who work in the au
and cutters " Machinists Managers and Owner:
| ANEEmEe anagers 2nd Owners
. Clerical workers _: Painters , gers 2 R
Sales clerks * - Floorsweepers | managers and owners of the auto
: ‘Waitresses _ Iron molders~ = factories :
Laundresses - inspectors
__ Domestic servants _ N - - . , - :
Housewives with extra ' e — —
_work, such as - . ‘ . N |
taking boarders : . ’ , O . R
. Wages ] Wages: . ' h R T [
20c to 40¢ per hour 6041: to 75¢ pet hour \ Lo e | -
L ' B v - . . . .  ° ' : } . . . . ) . RS »A_“. .
7;/ . . - The Auto Company , . .| S : RRSOTEE i
Profits in 1936:. 'Company sales: w0 S . B
" . The company sold 43% of alicarssold = | o R A
Company gets $283 mllllionilrj proﬁts ; inthe United States in 1936 ) R : e :
an average profit of $1200 per worker Number of Plants: : . . . S .
Workers get $1200 to'$1300 in wages 70 plants in the United States in 1936 .y . . -1
- ) . .7 ) . . . . . ) , ) . ) - - o ‘ - . .
Page 8 O . ; 1
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Dlrectlom. Part 1
Make a group sign to 1dcnnfy your

;\\m]&l hcn lonl\ carefully at the qh'm

A &

: ployrrcnt in Flint;

I‘)IL L.uh person in the group will be
s$ponsible for discussing and recording

on paper the ianswers to one qucstlon

lhls information will be critical in hLlp-'

ing your group fight for its rlghls later!

4

o

.«

Wor kers

O What I\md of work. do Vou do: a)
for wages; b)at honie?

O What is it 117\0 1o work where Jou
work? -

O Who supporis you and your family?
El ero takes care oj ottier family needs
like housework. zlnj;/ care. shopping?

O How (10 Jou spend your titme whon
vou ake not on the job? ‘.

D How do conditions on your job, or
on your husband’s jOh a/fed. your fem-

ily life? D

a Whal are the different jobs done in _
vour plant by cach of the other groups

=] v do you think your pay scale for
each is fazr(’

yaur prodm 12

) ,D", all your workers work fuﬂ-lmw
vear-round? How do you decide who 1o
lay off and when? How does this flexi-
bility help yoit o, run your pz’ani’) :

O Who do vou think makes the be..
I\mz/ of worker?

L

- who]c class:

3 -

Bnec&ons. Part 2

Discuss the following qucstrons within
your,own group:

Alcﬁ person will be ruponslblc tor

explaining one of th answers to the

All Gfbupé ‘.

D How does your siuation compare (o

=Sl

' that of the other groups? Whi do Jou

think lhn is the (U.S(’) |

] I.s WOnien s w orli ?remed' as seriously

as men’s?

B How are your f)réﬁlé;i}ir similar to_
other groups? How are they di fferenl 2

O Who or what do you ihink is niak= "~

ing your life difficult? Do jou blame
any other group Sor difficulsies? -

ERI

Aruitoxt provided by Eic:

another group to join in your fight.

RIC

Dlrectlons, Part 3 .
Organizing For Changc Now vou are
going to nc;,ou.nc an ailiance with

another group. You must be pererd'

within your
y to convince

Discuss these guestions
own group: Then be r

You may negotiate by tellmg the other

group “we are Wlllmg to ally with you if” -

you agree {0 some things we want.”
The other group has a chiance to

respond; to state their own terms; to

dgree; or to turn you down and pro-

posc an alliance with a different group. -

Workers -

E'J Make up a. list of lhmgs you need1o
change 1o make your life. better. Which

are the most important 10 change
nnrnedzalelv o

C1- What are the Obschqu’S o lhzs
change? What groups slzznd in your

'_ way? r P

- .

o Whlch are IhP most. Importam
groups 1o have on your side? You wills ~

. propose an alliance with one o[ﬁwse .

groups.

ests do you share? \. ’

a Whal dlfferemes are there9

harti—[or _vour ail fy 10 parnt'lpme ina.
Jight? o

IS

\ | 12

Managers and Owners ‘

5 What things do you lhmf\ your
workers will want 1o change? =

0 tht is most Imporlam 10 keep the
sanie? Wha riight you be wdlm lo
clmnge if necessary? (What would hurt
your business least?)

other groups to jom togeiher to Sfight?

i *’D Whar things make it di fjﬁ‘ul{ for the

0 ,What argumem;gqn you give them

Jor not joining a union, bul umead
working with wu

B Whal grgups can 1ou appeal 10

stons"to worl\ W uh you. Make the be?l
A4

ok
busmﬂi's deal you can. .

Page 9.,
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Dlrectlons, Part 4

Wrap-Up: Read “How Flint Was
Or&am?ed " presented below. Togcthcr
—the elass willdiscuss: 1y whatdid you™ —
learn from the simulation about the
’ ncedé of each group? 2) do you recog—
Jhy similar issues and feelings in
today's world? 3) what actually came
out of the 1937 Flint strike? Did things
happen in the classroom' simulation ‘the

wiy they reilly happened in history’ If

it was different; why do you think it
~was? . . s

How Flint Was Organized
- Part TWb

thc lactones 1mmedlpftcj}g formcd a
Women's Auxiliary to do various essen-
tial tasks and-to kecp the strike going
on a daily basis. Worrien did on a large
scdle what they had done on a small
scale in their own homes. They now
cooked in the strike kitchen and orga-
tiized a group nursery and networks to

. care for chlldre

But women who worked in auto plants,
factories and stores, as well as many

- Wives who worked at hore, wanted to
have a more decmve role in. the strike:
They wanted to partncnpdtc in_the §trike

morc dlrcctly As one workers wife,

lwadquarn'rc and I volunieered. rri y
services, they said, " The strike kitchen!”
1 said, " But you've got men who van

peel those potatoes, atling men, who

Page 10 ;

can’t walk a plcker Ime Wh y does a.

‘womai* have 1o go out there?” “Well,

thai s where you can serve the nost
efficiently: “.And ﬁhoughr—" Well that’s—
the role they ve always given 10
women."” So thefirst thing I says.
“What else can 1 do? 1 don’t intend 1o
go out there." And so I decided I had

to work on my own. And I organized

" the children’s picket line in front of the

big Fisher 1 plant and that received
national publicity; and I had my little
2-year-old boy in the front of i1, cute
little kids And he+had a sign: “Our
Daddy Strikes for Us Little Tykes.”

The crisis. of January ll gavc thc

an oﬂ'cxal orgamwtlon On that mghl

almost two weeks into the strike; Flint
police tried to force the strikers out of
the plant by tear-gassing the occiipied
Fisker Body building and turning off

the building’s heat and water supply..

On that night, with the citizens of Flint |

stqnglhb o orie side of the police and
the strikers besicged on the other; Gen-
ora Johnson went to the union’s sound

triick anid called to the wives and sisters

of the strikers to break through the
police lines to stand between the pohcc
and the stnkcrs The women dlq win-
that success came the lmpctus for the
Women's Emcrgency Brigade.

rhc Bngadc was lcd by woimen hkc
Rutli Pitts, who had made seat covérs
at Fisher Body; Teeter Walker of Red-
mond’s auto paris factory, and Nellie

Besson, who Had been fired from AC

Spark l’lug forjbining the umom’l hese -

;i )

- “all-the-wayfrom-16-to65;” volun-_--~—

Johnson. All Brigade members agreed
that they would be ready for a'n'y “dan-
gerous emerpency situations.” Women,

teered to do whatever was needed for

or night:. They knew that they would
have to face taunts that they should be
home taking care of families, as well as

threats of beatings by pro-company
gangs Closmg the gap bctwccn men's

drew Flmt together more closely than
the UAW had envisioned:when the
strike began.

A new type of wonien was born in the
ctrike ;1. Women who only vesmrq‘ay

Jelt inferior

ferior 1o the task_of organizing,

speaking, leading, as if overnight, had

becomie the spearkiead of the battle.
;1937

The Brlgade women went wherever
they were needed: “*OK, we need help
“in the kitchen,” we went there, ‘we need
somebody out on the picket line;” we
were there. They needed food brought
-in, we were there.” The Bngadc ,,
incmbers visited other citics, traveling
hundreds of miles around Michigan;
Ohio and Indiana to explain why the -
strike was happcnmg, to ask for hclp,
and to. organize women in Btigades in
their cities.

Mary Heaton Vorst; Journalist;

The finest moment for the Brigade
caimic when the slnkgrgsidgglggqrthcy
must shut down GM operations by tak-
ing over GMs most important plant,
Chevrolet #4, that prodiiced miotors for
all plams in th'c U'S' thn the men -

rushed to thc plant to stop lhcm. Biit

Ql
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the Women's Emergeney Brigade was
already in place, blocking the gate of
the plant. They locked arms to keep the
police out; and held them in hcated
debate until the commumty s strike
sunporters could arrive to outnumber
police. After forty-four cxhaustmg

; w1 h Ocncral Moto mdjor p'ant

days:

Lmomaglng the ¢ npany to rccogm/c
the UAW s an agea! to bargain for the
workers, General Motors agreed to
settle, '

“He i 11 mdmduaf\ any 10ngz’r' we
were part u/ an orgam’anon "

an 1mmcnsc \1ctqgfor lhc”'sches for
the UAW and for the entire labor
movement, The strike settlement,
signed on March 12, 19“{7 acwptcd

th.;t thie union could rcprcscm workers

worl\mg condmons and wages. In the

E

coniing decades, the uniom would-bar-
gain about conditions on the job
(wages, disciplinary actions taken by
foremen, speed of production) and

conditions related to the job (the prin-
uplg. ot scmonty ng,hts company -paid

tioiis, and cost- of living wag

creases). The March agreement sel offa
wave of orgdnmng efforts and demon-
strated that unions were a means for
workers to join together suceessfully: by
1953, 17 million workers (over 25%. of
the labor force) were unionizcd:&

“Folfowmg the sml\e. the Emergency
Brigades were effecti vely dispersed:

there was none of the usual things of

——{-—financing-or-éncouraging on the-part of

the iien. Fronrthe national (union

I‘eadersth) on down;_everybody in it
said. ‘Thank 3 you, ladies. You have done
a wohderful job, we appreciate it very
much; bat now the faundry s piled up;
and the kids need attention.’”

Many Brigades continued to work for
months after the Flint '\"it:t'o"ry to_help
“wormen workers organize in the laun-
dncs drug stores, and restaurants and

factoncs where they worked and to

strikers in their hometowns, Ultimately,
the pressures of family life and of their
own jobs forced theri to disband: They
_were not.offered. the_necessary funds_to.__]
sustain their efforts. When the Brigade
membership dispersed, there was no
one to keep the record of, their historic
activitics; and the hlstory was lost,
except for the memories of those who

hgﬁdfscicpitllem in action or been onc of
their members. The epic_of the
Women's Emergency Brigides, recov-
ered in With Babies and Banners,
makes clear that women must and can
organjze to improve their own lives and
those of their familics. Their history

points the way to the future.

- ACTVITY I
Songs About Work

What do you ren lcmbcr dbout thc
fitisic played ir 1 the ﬁlm the way thc
strll\cr\ used n

Havzel Dickens dnd Mdry McCaslin at
the film's beginning und cnd"

As With Babies and ij‘anm-rs ilustrates,
music has becn important to the lives
of working women and men, and
inspired themd in organizing to better

. their workmg conditions. Often people
who didn’t write books and letters, or
have their histories rccorrdrnrd in news-
papers, wroté songs dcscnbmb their
lives and cxpcmncc

thie l‘)?()s.bWh.u kinds of w0rl\ and
work prnblcms do the songs tell about?

What hopes and fears do the songs
rev dl’ Arc the songs about women?

n? fumily? If you can;
brmg the songs and records to class to
play or pcrlorm Why do you supposn

Sources of Songs
record libraries

folk miisic/country niusic stores
songbool\
grandparents and parents

Rounder Records
186 Willow Avenue
Sommerville; MA 02!44

Folkway Records
43 West Glst Street ¢
New York, NY 10023 §

Onc good source for carly American

folk music is the Archive of Folk Cul-
turc/Aancan Polk Lnl'c Ccntcr

songs you'd hkc or ask for the ongmal
version of the songs in the film; “Rebel
Girl™ by Joc HlIl or “Jom the C1O0™ by

Is music important in your own life?
What do you sing about in your music?
Find severil songs written about work
today: How do the stories and senti-
ments_ compare with the earlier work
sonigs? How.do their themes differ?
Optional: WriE\your\Qvn song about
work.

Pégé 1
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ACTIVITY IV -

- Organizing Skills

From the Simulition detivities &nd the
film; you already have some ideus

about what skills people use in orga-
m/mg lhmk now about how you use

org‘xm/cd anythmg -a school prOJcct’
a benefit? a gathering? a group of peo-
“ple who needed to negotiite or ask for
something? Make a list of the skills you
think it takes to be an organizer, (A
class list can be written on the black=

board.) How do glrls and how do boys
learn these skills in their daily activitics
(sports, games, afterschool clubs or
jobs, work around the house)? What
maKes it hard to be a leader? How can -

you overcome these difficulties?

Now thml\ of somnthmg, you would
like to change: Write a brief story of
how you could apply these organizing
skill§ in changing it.

~ACIVITYY
Changing Attitudes, Changing Lives

(ommcm;, pcoplc to (.hanbc thcxr atti-
tudes is one lmponant or):,am/m;, skill.
_As you saw in the film, women’s lead-

culine. shé couldn't be 100 feminine, she
couldn't be wo intellectual, or men re-
sented this ... she wasina ... never

Page 12

crship and acfion duving (he Flinrsirike
wiis esseiitial to winning the fight for
bnttcr workm;, condmons;Bul to par-

ilso to hbht for a new vision of women:

* W7u’n e first sIaru'd ‘coming up 10
the union hatl, you must remember that
the union had been the domain solely
of mien , .. wonien never went up 1o
union mcclmgc They weren't wanted,
And when we first started ¢ wmmg up
there, the men were suspicious you
knoiws (A woman) ¢ouiz:'n'l be 100 mas-

never land.

Directions:

Think of a sltuauon in your own fifee -

(or in the life of somitone you kiiow) in
which you had to fight hard to be rec-
ognized as a leader or to participate in
an activity. (Examples: you may have

childhiood memorics of wanting to play

a game usually reserved for “boys only™
or “girls «:ily™ you may have. helped a
younger t)rrp}hfcir or sister in thit situi-
tion; at some point in your lifc you may
have wanted to participate in a sports
activity, or consider a cireer that par-

ents or fncnds thought unsuxtablc for

about raising chxldrcn“) Vthout put- .

ting your name on the paper; dnscnbc
the situation, and what you or your
friend did to resolve it. What, if any-
thing; changed the views of the pcople
involved? What feclings did you have
to overcome in yourself? -
Your teacher 'will cblchl the papers,

ferent onc: L ool\ at the story you
receivg. On the board, the class will
make a llst of:

O lhc arguments pu)plc ugd in u_llmg

. you that you couldmn’t participate or be

a leader, .

B the ways you foung! to:solve thc
problnm

-3 the compromms you had to make.

U [
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FART THREE

W**iﬁen and Men Warkmg Toaay

Siiice the Lnd of thie Dc.prusslon .md thn
einiergeney of World War 1l the pat-
terns of adult men’s and women's lives
have changed in some ways and not ii
“others, Orie change is thit many of the
kinds of jobs women cculd do in their
homes to-carn money while they also
cired for children becarmie outdated.
Slmultdmousl) niany new jobs were
created that needed workers, such as
typists, keypunch data processors, and
electronics assemblers; To continue

garning monecy to maintain the family’s
standard of living; women took these
and other jobs outside the homic. In
1980, 520 of worien over 16 dnd 78%
of men over 16 worked for wagns out- -
side the home. Women who are [8
years old now can expect to work 34
years before they retire: As a conse-
guence; many wormen are now, training
for occupauons that women did not
usually hold in thc past, so lhdl thcy
can make the best possible income.

ACTIVITY VI
The Work Force Toélay

Usu‘llly women .md mien havg not
doiit the same Jobs Usmg Chart A;
find men’s occupations in 1940. Where
did most women work in 19407 Are

men do the jobs they do? Wiy do
women do. the jobs they do? (You may

gnt hmts about these, dncmons from thc

these occupations dilterent i 19867
(Refer to the Chart.) Why do you think

Imd[,mc that men had the most rcspon-
sibility for taking cire of the children
and housework: How do you think this
might affect their choice of
occupations?

Do men’s and worren's jobs pay the

- samie wages? Refer to Chart A, What
~do you think should be the most

jOb should pay?

imporant factors in detérmining wh.n a’
4
Lets sce how your worl\ rhlsitory com-

; 2 pares to what men and women were
doing in 1980.
Chart A: Distribution of Women and Men-Who Are Working, 1940 and 1980
(?ccupa?nol’ls 1940 7 . 1980 - Avcrééé’
Men- ‘Women- 7M¢fn- - Average Women- Weekly
e B reed ereent I Percent In Weekly Wages  Percent In Wages -
Professional/ . o o
Technical —— — 6 139, 1506 — $372 ——— 1599 ———— $263
Managers/ N o ® -
Administrators. 109 445 v ___14.4% k 399 7/(; 235
Sales__ o . 5.9% 311 — 6:7% 159
Clerical L13% 128% - 6:4% 287 35.4% 83
d Craft____ 156; e 21% 310. 1.80¢ 188 °
Operatives- . e C10.8% 253 9.80; _———159
“Transport: 118% [ 18% 5:40; 277 - .59 186
Laborers 9% 10 — —=7.9%:- 213 1.3 159 .
. Private Household - - 18% A% 2.6% _ 5 o
Other Service—— 7% 1% Ty —  p——r __L 139
. ) L L B e
Sources: U.S. Bureau, of Labor Statistics and U.S. Bureau of the Census. o :
s _ L . Page 13
1o

O

ERIC

Aruitoxt provided by Eic:

e J—




.

ACTIVITY VII | '
Chartnng Your Own Work Hlstory

Most of you iiifciid;\; have a work his-
tory of vour own. In this hetivity vou
are going to write your work history
(or: if you have not worked; the history
ol a friend your own_age).

! What kinds of jobs have you had?

5. What did you like most about the
Jobs you did?

6. What did you like least? i

2. Ay the place you've worked, approx-

imarely how many girts, and how many

boys were employed?

Working Adults
., With Children

Now that women and mien are both
working. away fromi their hories to edarn
the family’s income; they have to plan
much more carefully how to care for 7
children, buy dnd cook food, do the
laundry and takc care of the housec:
Often; since the jobs that women do
pay less than the jobs that men do, it is
casy to assume thiat womcen should
make up the difference by doing most
of the houschold chores. Studics dong
by rescarchers who ask “husbands and
wives how much time they spend on
various household chores {Time-Budget
Studies) find that in most families,
wives who work also spend about 30
additional hours per week doing these
chores. In the same familics, husbands
speid about 6.3 hours per week doing
these chores; and children add another
6 to 7 hours of houschold work. As
wives' employment becoimies miore regu-

lar and necessary, families are thinKing
-about new ways to share household

work.

Q
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7. Did you get along with 'your hoss?
With the other workers?

- -- 3 - - -

3. Were the boyvs and girls doing 'l;'iv
same jobs or (ll//vrtnl /ohs 2 Pidd I/Il’l
lzuu’ the same pay scale?

4. How did you spend the monep yoy
earned?,

8. Do you think your job experience
will help vou on jobs you hope to have
in the-future? -

T
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The most lmpo..d ;it household chore
to take care of v hen the adults in a
family work ontside the home, is tend-
ing to children. This i$ an especially
important area of life now; since so
many,women with young children must
go awayrom their hoyses to earn the
family’s income. (Seé Chaart B below:)

Chart B: Percent,of Women
with Chlldren

‘ Who Work, 1579

41017 6to 13
: years old years old |
1619 61.9%
- o .
3t05 . Under 3
yéars old years old
52.29%

405% .-

o

Source:

" PERSPECTIVES ON WORKING WOMEN:

A DATEBOORK, U.S, Department of Labor:
Bireau of Labor Statistics: Octobcr 1980

For you to begin to get idcas abéijt
how these important tasks are done, -
you will undertake a survey of how
people in your neighborhood care for
children, and then compile the class’s
d4ta to make a picture of child care in
your area; _ -




<

ACTIVITY Vil

_— Nelghborhood Child Care Survey

. 1 would fike 1o see the union :::
Ia/\(' up the issue of nursery \thonl\ Sfor
W nr/\mg mmhcr\

who tool\ cire ol lhc chlldrcn of lhc )
“factory workers in Flint before the
strike? Did. this chinge in any way dur-
ing the strike?

In your own nughborhood just as in

Wrap~Up

When your class has gathcrcd its dala
your teaclicr can miake a miaster chart
on the blackboard——a proﬁlc of Chlld

qunsuons may bc uscd asa basns for <
class dmuxslon l) Why do most peo-

4) Can you 1h1nk of still other posslbllx-
ties for child. care? Where would it be
centered? Who would pay for it? 5)
What do you think you_ would want for
your own children? 6) If you wanted to
organm: an Emergency Brigade today
in your own commumty what would .
make it harder or easier than in tht in

1937’

i

many responsi s holding a job: — —— —— —
running a houschold, and working with Chlld Uscs Child Care | Uses Child Care | Uses Child Care | Other
church, seaool, community or political Mainly Because Mainly Because Mainly To
groups. Most ddllll\ also have to pro- Care Both Parents _Parent Does Provide Leisure
vide care and supervision for children. €hart Work Voluntary Work | Time for Parent ‘
As seen in the film, when both men ind - -
woen dre Lngagnd in organizing and A“u_ school
emergency activities; providing care for or day case
children is especially dllﬁull!. : prograf:
lod.ny in the freat mgjority of Amen-
can houscholds; women have to sup-
porrtheir tamities Forthesce tarmities; Babysitier N
both parents must cither adjust their :
schedales so that at least onc adult can °

« be home for the children, or rely on .
other prople. More und more menare | .
becoming mvoled in child care and — — =
want to be more active in rc‘mng their ‘?"‘F' brother or )
children. Like edarning an incomie, child sister - .
cart’is @ concern for all adults in the ) i
fammly: - - ¢ N

. Who tixkes care of the children in your - - z
ST o e . - A Grandparent . .

| neighborhood? Lets find out the or - :
ANSWCTS- othier relative -
How To Conduct Your ) _
Survey : o Friend or ) A !
a lain 10 each persc babysitting .
interview that you are doing ¢ class exchange )
project on all the swavs children
receive care in vour neighborhood. e “
O Interview your ﬁ-wnds ourside Father
of this class who have _younger
brothers and sisiers. Find ot about
the arrangements in their famities. . {f
O ]hibi‘vii'wfn'iiild.s- (gf;;'blir;fa)ilil;n' E— - - -
wha live in the neighborhood. _ | Fatherand .
> mother share

D With eac h mu’rvww chieck the (both adjust
appropriate box on your Chifd i schedules)
Care Chart (at the wzd add up all
the numbers in each box). -
. . Other
O Kéep a record of the total

 number nffaﬁnhci youve -

| interviewed.
This is your daa. ‘ . ; — 3 -
: , . 5 P Page 15
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“ACTIVITY IX

Future of Work Fantasy

Wc have now compléted many activi- _

ties which explore people’s work world,
in history and in the present. What the
work world 16oks like in the futore is

important to imagine what an ideal
work world would be like. Let's travel

through-an imaginary 24-hours in your

ideat wo rld

- 10 80 to work?

up to you. To shape the real world; it is

’ What are your féelmgs as you get ready

What kind of a place do you work in?
A big place? A small place?

How do you feel doing yvour job?

d you are. gemng.
ow do you Sfeel?

Your day is endm
ready to leave wor.

i

- .
How far from honie do you work?
“ How do you ger there?

What kind o;/:p('opli' do you work
with?

v

k&l

¢ tell you? Do you decide among
jourselves?

with dec 1(' what to d() Does someone
Y

Weho is there when |ou arrive? What
do you sav to each other?

Where are the othcr nienibers of your
famxiy a'urmg your dav 2 thn t/() mu

s

How. do yoz‘ get dmner and spend the
evening? _

-
Imcgine yourself at work. What are
you doing?

What happens 1o your work" Who gets
what you produce, or who is helped by
what vou do?Is there afee? A prof 1?

An excharige?

Who is the last person to go to bed?

£l

Do  you work wnh your hands? Do you

" work wnh peopie? With ma( hines?

What do you: thmk about as you face

-the new day?

S
w

Aruitoxt provided by Eic:







s Study//\ctmw (,uldc wis
veloped to dccotnpany the fitm
Wlth Babies and Banners:

Story of the Women's Emergéficy
Bngade

A 45-minute; l6mm color documentdry.

Credits

Director: Lorrame Gray

Producers: Anrie Bohlen, Lyn Goldfarb,
Lorraine Gray

Awards

Oscar nomination The Academvﬂwards )
Gold Ducat Mannheim International Film Festival
International Medallion Le Prix Georges-Sadoul Paris

An Outstanding Film of the Year Fondon Film Festival

Emiily Grand Prizeﬁfiﬁmeru‘an Film Festival
John Gnerspn Award American Film Festival
Blue Ribbon American Film Festival

Award of Excellence Nanonal Film .Fldvisory Board

For Sales

N a’n'd Rental

New Day Films
PO Box 315
Franklin Lakes
New lersey 07417
(201) 891-8240




WITH BABIES AND BANNERS .., «
EDUCATOR’S GUIDE -

_By Phyllis Paimer, Ph.D and-Jjoan Skolnick; Ed.D.

Why Is This Film . mw.xrd worR dnd sex roles i in (hur own HOW TO Use : .
l pOthlTli” . lives: and 4) (6 help students see themselves the Cumculum Guiae
m a as detive agents of positive change. .
The filim Hith Babies and Bamu'rs cxploru AT § The Ed'ucalors Guide supplcmcms the
one epoch in the history of women and of —l—hg—r(u—rr—lg—ulum Packu focascs on nmjor step-by-step directions provided in the Stu-

md‘ lllju“:mul furlhgr lnformmlon on‘the 1937 Flm! . :1}'/ Acuc;'lly Bo?[:ju It clarifics (‘)ijC(é- i
wered. Specifi- Strike. In addition. it takes jefits back ives and expected outcomes. and speetlies

-. i h w huw Cs8 mml women’s w k i instructions setting up activities an
-\ SRS < ome \ or through U:S: work history prior 1o 1937; L cuiﬂjor”glﬁ g up ! d

¢ nt ntion
and forward 10 the present U.S. libor t aChL” ervgntions.

\\mk |n llu Umlul Sl

e

iuglu mei in (lu tnited ¢
¢ p t ! foree. Student activities emphasize both In its entirety. the currlculum provndcs
important their leadership an
content matier and skills developnient. The material for an on-gomg scmcslcr-long
were to the dc\clupm;nl of workgrs rights
entire turriculum or its component units. unit, Each activity, however, is complctc in
in the United States. Tt d()Lllmc.nl\ how we o
may be integrated effectively into a range itself: the entire sequence of activities need
cume o accept. colleetive bargaining as a .
rinciple for fibor negotiations by deserib of courses and study units. Suggestions are not be used. nor does it require one unin-
i O = - terrubted bloek of time
p P cgotii - indicdted below. terrupted block of time. Al(hou h sequen-

ing how one community of wamen and

tial ordering of the activities i

men workers struggled with employers to . o . not necessary. For cach aetivity used,
1 an agreement about bargaining. study units . courses
o assq,n students to read the preceding narra-
together to set the rales and conditions for jabor movement - . sacial studies
) _ tive in advance. Whether or not students
.working. More generally, the film shows . male/ female sex toles * U:S: history o S
R T work on all activities; they will benefit from
thit people are aetive agents making his- folk music civics reading lhc entirc narrative.
tory. It is intended to inspire students (o seer labor/mﬁnagemenl vocational/ &
ucr\d.u cople as having the power to . relations . — career education Cumculum activities vary ini kind and in
peop E p _gareer sfugation 1 LuiHeER et o
direet the eourse of historicil chidiige. social protest ... i family stpdles - | time to complete. Some are designed as
' - ggp-gad!glonaljobs women'’s studies one-period; in-class activities: some as . .
I oral history . economics _ - research projeets to bq completed outside
leat the Film Cur"cu“‘m‘ hlslorlqglflnyesugauon political studies of class; some as a series of in-class assign-
Packet DOCS ’ leadership training “ 0 R ments covering several periods. Approm-
The Corricolum Packet (Study,; Activity combmmgiwork o mate time required for cach activity is
Booklet and Educator's Guide) is-designed ;and family -~ - specified below.
1o enhance the learning of 8th throughad2th |- o . o T
graders viewing this filni. Together with the — ———= — ——— = -
film; the” Packet constitutes a self-sufficient How the Curriculum Guide Is Oi-ganized
gllrrlcul}}m unrlhc history of WOoich, work ) s : - : -
NARRATIVE L ' ACTIVITY
’ . >- B :. e o
PART ONE Recovenng Women's Work L Wl e e
ddlnc women dnd wogklgg B&.Oj)lc as lmd- . _ History. S . e
crs of lhc. U S L.lbor Moxm}]gnl dndv‘:; * A The RSEQ!@:TY . ‘
) 10 provice. v L B: The Record, 1820-1930 l Oral Hlstory iject

PARTTWO  Women and Men Orgamzmg

‘Slmulanon Flmt 1937
How Flint vWas Orgamzed o

ERIC
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Part One:
Recovering and Recordmg

\arr.m'c

A Reeoverigg Women's Work History:
Distrities haw the three young women. who
made With Babies and Banners located his-
woticil information and photo and film
dntmm.m.umn used in thie tilm. :

Objective:

students will learn about tools of his-
torical investigation.

This seetivi is intetided o give stadernts
ideas ahout how to he historia -dcu.cu\ s
unm\ cring historicul d i .md l() m\oplrc
an historical vision as s
eierydiy stories and mementos as the .
fuhric of hl\lur\ :

dnd in the homc and the \\Orkpld(.c the
wiys wonien workers organized durm;__ the
first_hundred years of mdmlrmh/duon in
the U.S.

Objemve. o
students will learn tlje ory of
women's work and organizing;
1820-1930.

Ih:s scction p.oud an historical context
for_the cvents of the fiim. Mdjor points
included in the narrative re; 1) women
were c&p‘.cu.d to work for income. whether
by working in factories for. wages; or.in the
home producing goods and services, 2)
-miarricd women usually found work they
could do &t home becaduse they had the -~
major responsihility for ehild eare: unmar-
ricd Women more often worked oatside the
home in a vanety of industrial or service
occtipitions. 3) 4k & conscquence of these
dltfcrcm \work p.mcrns as well s of dis-
women: men more
often lhdn,\mm;.nr participited in political
“puirtics and working men? ssociations:
womemr more cften joined together in

chiarch and neighborhood groups and

pressed for hetter schiools, housing and
health care. 4) as wage workers. bo hrmr‘.n

<

and women have a history of organizing
for beuer workmg conditions. . .

Weomen's Work Hlstory -

Activity I..
Ora lHlstory Pro;ect .

Ural history is the process of investigating
the past throuagh oral recollections and.
mementos, rather than written miterial: i
uricovers i past about people itnd cv‘.nls
cessihile in books. In this oral
history project; students interview a grand-
pirent or dnother older friend who worked

during the 1930s or 1940s: They compile a
record of that person’s history through
interview guostions and docume us. Here
cach student becomes an historian passing
on (hic history that will inspire future
generdtions.

Objective: _

students will learn the skils of doing
oral history: researching background
data, conducting interviews; gathering

documents.

. »

1 perio d: 1mroducuon dnd review of
prnc‘.durc L
I period -

wrip up
out-of-class

| hoiir - drranging interview, back-.
ground research

L Hour - interview
dnd related

‘1 hour - reviewing
" and filling in notes,
or tape replay

A
_Directions:
" Intervis Juestions ; and dircetions for
doing oral history arc provided in the
Slud" ALll\ll_\ B(mkl‘.l. Review these with

certain questions, Sm«.L \mmm s \\ml\ 18
usually negleeted in history, higoks, encour-
age both hoys and girls to explore wamen's
work roles. At Ieast half of those inter-
viewed should he women,_{tis also impor-
tint 1o stress that oral-histories are confi- %
dential, Names must he omitted when
discussing interviews and lu.mdlm__ the his-
tories. The person interviewed mu\l he
infornied of this.

Be prepired for a hroad riange of responses ©
in the interview resalts: The histories your
students uncover may not resembhle those
portriyed in the film: since niost people n
the 19305 and 40s were ot \\orkm;__ in the
I.lr;._‘.-\c.llc mduxl Ll plants seen in Flint.

1V LOWhs:
ndly. work expericnee during the

s iifd 1940y wiis influenced hy the, -
Depression and hy World War H, Try to
help your students distingnish hetween
emergeney war work and the more regular
pattern of people’s work lives. Ong way to .
do 1his i$ to have Students ask their inter-
viewees w hdl they did hefore and after the
Wir,

rap-l p:
To help the swdents IIt.ulc out \vh.u
aspects of the lives of their intervieweey
were uriique and whiit aspects were similar
10 the lives of other people who worked
during thit pcrmd pool iind chart the

S’ interview results. On thth.u.l\ho ard,

25

in from their mlcr\u\\' nnu..\. (/m/l I.
What Work Mcn Did. What Work Wonien
Did. Charr 2: Whint Honie Responsihilities
Men Had, What Home Responsihilities
Women Had: Charr 3 What People Said
About Their Feelings Toward Their Work
and E miployer: Charz 4. What People Did
To Try to Change Their Situation. At the o
conclusion: ask students what they learned
.that surprised them (here you niay want to
focus on women's work roles). and what
they leiirned from the documents they
uncovered.

Part Two:
Women and Men Orgamzmg
‘Narrative "

Outlines: 1) the history of workers® organiz-
mg}gsz}rgam with employers. 2) the for-
mation of the Congress of industrial )
Organizations (C10O). 3) the effort by a cio
affiliate. the United Auto Workers (UAW)
io win recognition frorm Gerieral Motors as
a bargaining agentdn the Great GM Sit-
Down Strike of 937, 4) [m preparation for
the Simulation] differences that working
pcople must overcome in organizing. par-.
ticularly differences ih perspeetive between
workers in the Flint plants and their wives.
mothers and daughters outside: how
employers used diffcrences to try to
obstruet organizing.

The narrative is divided around the Simu-
lation activity:so that prior to reading
“How Flint Was Orgam7 d; Part Two™
students can usc the Similation to cxplorc
issues among workers, and between™
workers and ‘management, lmagmmg whal

lhc actual history of Flnt, whl;:h is nar-

rated after the Slmulauon section.

Objectlves. : )
studerits will learn. through lnstoncal

" example how employers and
- employees have come ta bargsin col-
_lectively to set wage and work

condlﬁons,

issues in collective bargaining and the -
. terms used to describe thiem;

students will learn that there isa his-
—tory of women's i's leadetship in labor.

Aetmty IL. . 7
Simulation - Flint,
Michigan, 1937
A simulation is like a play with 4 setting
and characters: hut without a qcrnpl Stu-

- dents ime tlic roles of people in another

historical time and place. and try to view
the world fromi their perspective. They are

Q

Aruitoxt provided by Eic:




E

Q

. presented \uth nlorni

cal situation. and are free 10 créatd thcrr
owh script as their characters try to resnl\c

~ conflicts.

Arslrnuldtlo ] non- thredtcmng and
stimulating way for students.to analyze his-
torical problems and the course of sotial
change, Through their roles and interac-
tions. they understand how people get
together. make alliances.;ind compromise
their interests in order to got agreement (ite
huw they participate in social movements).
“hey begin to see that history is not.
inevitahle. - that the decisions people make
and the actions they take change the course
of history, The objectives of this dctivity
are pdrucul.nrl) important to the history of
women, minorities and working people.

students will learn to better under-
stanid the perspectives of other

groups; -
students will learit to see themselves

_and other people as active agents of «
history;

students will learn to understand how
people get together to bring about

social change.

Directions:
Dividing the Groups: The simulation is
emued in group r.uher thdn mdmdu.ll

stmuldtmn depends on thcrsuc orf your

class: We have outlined four groups. No

. proup should hdve more than six studerits,

If you have more than 24° students total.
dddmon.nl  gloups may be forined in either
ul thesc w.qs D u\mg ﬂ.wcr thdn six stu-
through into separatc cthnic groups (you
can ulso m:xkc subdwnwns bascd on

? Dectdc in advance which studcnts shall
be assigned to edach group. Although the
men's and women's parts may be played by
stirdents of both sexes, use your own dis-
cretion in determining whether this is
appropriate for your class:

Orchestrating the Simulation: There are
two kinds of classwork in the simulation: 1)
students meeting just with their own group
members to discuss qucsuons and 2) the
whole cl 1 1ps 7
tngcther to explore dlffcrcnccs and similari-
ties in their responses, dnd to explore
alliance possibilities. Szating is important
to the dynamiics of the classwork: Groups
meeting scparately should be scated sepa-
ritély: when all groups mecet togcthcr. stu-
dents should still be seated with their group
members;-but facing so that they may inte-
ract with the other groups.

Tnmtng
The entire. slmulatlon takes 2'/ cliiss erl-
ods: Part | miy best bc started durmuhc

e o

second half of a class period; so that stu-
dents will have abreak before continuing
to work on the questions in Part 2. You
should plan uninterrupted class peviods for
Parts 2 and 3: Groups meet scparately for a
maximum of 20 minutes: the remainder of
the clgss. time is devoted to interaction
among the groups. )
Part I: Gb over the introduction ié ’itié
Dmde the groups Each group thcn
mu.ts to discuss questions.
Purt,2: After cach group meets to discuss

the qucstlom the class meets together. For
cach qucxtmn in torn; go around the room,
giving cach group an opportunity to
explain its answer: The management group
will answer onc of its questions ateach  ~
turn. After all groups have responded.
allow 4 brief period of time for guestions

and challcn;,cs

Part 3: When thrcfclass mects togcthcr. glve
cach group in turn a chance to negotiate an
illignce with another group (or groups)
Thc othcr z,roup mdy dsk qucstlons statc
orturn it down. or try to find out what the
otlier groups are offering. You.may find
that nearly all groups become involved
once the first group proposes an alliance,
since this affeets all the other possible
dllmnccx This 1 is ﬁnc 50 lon;}as all groups

action between dn) two groups ¢or the class |

is @ whole) until clear dlliances have been
made, or fruitful discussion concluded. ..

Wrap Up

Focus more SVlem.lllCd“y on what stu-
denits lgdrned aboiit the different perspcc-
tives of cach group, and how issues and
feclings resemble their real world today.
Assign students the Stiideni/ Activity Book-
let marrative *How Flint Was Organized..
Part Two.” Compare the real history with
the simulated one; as indicated. At the end,
ask "Cdn you think of still other ways his-
tory might have happened?”

in-cluss: mtroductlon - 15 mmutes. dlscus-
sion of student researeh results - 1 class

. period (dddmondl timé if music is

perfqrmcd)

Directions: B
Aﬂcr students have completed the rescarch
iss discussion b "c.d on

Activity IV, Activity V.
These two activitics are designed to ht.lp
students. ldentlfy all the skills they use in
their*daily lives to assume leadership, to
chdnbc dlscrlmmdtor\ dtutudes dnd o

others.

Objectwes .
students will learn to identify their
own skills as leaders and as

orgamzers 2 s

S

A’ctivity iV‘

Tnmlng
in-cl

I to 2 class pcnods

_ out-of-class: I homework assignment to

write the story:
Directions: )
Use questions in Stud) / Activity Booklet

in class discussion format. List skills on the

_ bluckboard; as indicated:

LW

Aetwrty IH
Songs About Work

Historically, working people have
cxprc""ed many of their feclings and hopes

in music, Muslqhgsjlso bcc,n i focus of
social life: As such music is an historical

tool, which studcnts should learn to use for
historical investigation as they do the writ-

ten nmiaterial of books and letters:

Ohjectives'
students will learn about worl'c in the

1930s through song ‘and music,

students will clarify thelr own i atti- )
*tudes tomu'd work through contem-

porary '-"‘-""."

" stude
current sodll ‘data (government
. offices and: publications; libraries).

riymity). Mix thcrn uf

Aehvrty V

Cha'ngirig Lives

15 minutes introduction; | period
to review and discuss storivs.
out-of-class: | homework assignment to
write the story (Stories mav alsp be writteén
in class).
Directions: . '
Collect. written. dssq,nments (cnsurmg ano-

F studcnts

ments used to keep person: from participat-

ing: 2) Ways found.ta solve the problem: 3)
s made, I rom the 5tor|csrthcy

tion.by hllm;J in the chart.

ke

RIC
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;(ULC p: eg
.“changed, although women h

“charts are that:

Part Three:

Women and Men
Working Today :

!\arrdme

foree lod.l_\

Objectives: -
students will, learn how menand
women workers are distributed in dif-

. fetent occupations in the United
States today, and" what average wages

they can expect to earn in these

occupations; T - -

students will learn to think realisti-
cally about their own work futures .

and about the roles of ‘men and
‘women;

§lg(jems will learn to use sources o[

current social data {(government pub-
lications and. offices)

‘T'he section opens with a brief statement
that women and mothers work niore otten

" outside their homes now than they did in

the 1930s. The
sions bumcn mcn

of OCLllpdll()ndl divi-
and women’s work

inroads into somc nnmmdllm LN
Occupational segregation is indicated in thg
chiurt tiaken {rom the US Bnrgdu of the

(cnsus .md the L’ S. B nl L .lbo”r Sm-

men in p.xruculdr uuup‘llmns and the per-
centages of working women in particular
ocelipations. Discussion questions: .
designed to examine llu statistical material
in the chiirts, dre provided in the Student:
A[iii"iii' Booklet. Allow one class period.
Ilu major dl“&,FLﬂCL\ revealed b\ the

1) women are more coneen-
triited in clerical and sales work in 1980
thas they were in 1940, when domestic ser-
vice was i@ more 1mporum kmalc OLCUpd-

w nrl\ .md pmlcwondl lLLl‘nlC‘ll (whnc

coilar) work than they were in 1940; Note
thit the “professional, technical” category,
which his about the saimie pereentage, of
men and women, disguises the Tact that
mm md women in thns c.xugor) usu‘lllv
in 16WEE-p d; fower-status jobs; like riiii§~
ing and ¢lementary teaching, while more
men are in hlghcr mud hl;,hu smlusjnbs

and tlmt tlu nuupaunnal ullq,()rlc\ in
which woimen pru! SIminag pay Iess well
than the categoiws in which men -
predominte:

Copy m.hl < 19%2 h\' the
I (lllL.llu)ndl TV and Film Ceniter

Activity VI. .
The Work Force Tpday

[)N,uwon quz.slmns dn, d

the Chdrl\ and to cxplorg w hy men and
womiei enter ditferent occupations:

(Timmg

I class period to d, iss whiit the charts
reveal about changing work patterns.

'Actmty VIL

Charting Your Own Work

History

This dctivity hdps sludmts 10 8¢ theni-
part of America’s work force dand
story. What they are doing now;
and will do, shapes our future.

Objective: ., :
students will learn to clanfy thelr own
attitudes toward work and the work

roles of men and worfien.

Timing:
1 out-of-class assignment to write the

history.
| in-class pcrlod for discussion.

UlremonS'

wurl\ hlstorv sluct at honu orin cL .. Dis-
cuss quullnns 2.3.5, 6. and 7 in class wt

'I'h( narrative continues, providing infor-
mition about the pereentage of women_
with children in today's labor force, and
information front llmL Budgu studies that
show how hous s done did by |
whom: This ini n is intended to
introduce the next prOJLc(»~d survey of

child care in the students’ own commumty

1

Aéhvnty VHI.
Nelghborheod Child Care
Survey

a

Ubjechva. e
students will 1 ieam fo conduct a soclal
. survey; . - -

students will expnnd their vision of

‘sex roles: they will learn that both

men and women are involved in child
care as well as wage work; they will

" learn'the ways families juggle: work
_ for.wagw and. work athome;

students willJeam that work at ‘home
iss

unprccgdgnlgd numbcrs and remain in it
lor a long périod of time; men and women
ing new ways 1o handle the neces-
sities of child care and hoaschold work to
accornmodate the labor force parllcnpduon
of bothi adults; This activity is designed 10

help students explore the varietv of arrange-

ments that alrcady exist within their
communitics.
In mtroducmb lhc "vny you may

explore with your class what the women in
the film meant when they chinted at the

- end: “The UAW needs an ERA.™ Because

the UAW has been a long-timme supporter
of an Equal Rights Amendment to the con-
stitution, lhls slo;,an was. osed symbchcally
rgcog,muon 15 the past work of women in
the union, and 2) devcloping policies
related to the particular needs_of women.
One of the most essential needs of women
workers is child care.

iri-class: % period to introduce the activity
and review directions:
1 period to discuss results.

out- of-cldss )
1 to 2 weeks to complctc the survcv

Directions: .
Review the chart on numbcr of{ﬁb’ih’crs

working. Then review with studénts how
they explain this project to interviewees as
they conduct the survey. Follow Study/
Activity Booklet directions: as indicated.

Wrap-Up: . :

Alter the class hds g,dthcrgd its data, make
a master chart on the blackboard: it will-be
a portmn of ¢hild carc in the community:
tudy /Acuvuy Booklct questions
as indicated.

Actlvnty lX

{ cxplorc pLOplC s work
worlds, in hnstéry and in the prese
‘the work world looks like in the fu
up to them: To shape the real world: it
helps to imagine what an ideal work world
would be like. Workbook guestions explore
a 24-hour day in anidcal work world:

Tlmmg
I Cl.l'\\ pcriod.

you ask cach quest
time to imaginc a
into groups iand hive them discuss the
questions; 3) huve them write their
responses, Afterwiird; conduct a class
discussion,

. What -

ol




